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To enhancing teachers’ effectiveness and students’ learning, unnumbered teaching strategies have 
been researched and implemented in English language teaching and learning, one of which is the 
incorporation of appropriate types of teacher’ humor in the classroom. Therefore, the primary aim 
of this study was to explore Moroccan EFL perceptions’ of teachers’ use of humor in the EFL 
classroom. To this end, 110 Moroccan EFL learners participated in this study. As such, 
quantitative and qualitative data were collected via means of questionnaires and semi-structured 
interviews. The findings gathered seem to suggest that the incorporation of humor in the classroom 
is highly appreciated by the participants mainly because such incorporation has the  potential  to  
help  create  a  relaxed  classroom  atmosphere,  foster  a  good  student-teacher relationship and 
thus, contribute, more or less, to promoting students’ learning and teachers’ 
effectiveness. 
 






Within the field of language pedagogy, teachers have always sought to increase their effectiveness. 
Although a plethora of teaching tools have been identified as having positive effects on students 
learning, Garner (2006) has noted that research on humor in educational contexts has been 
generally, and strangely, neglected by researchers (p.30). Therefore, this study is concerned with 
the use of humor as a pedagogical tool as perceived by Moroccan EFL learners , particularly, to 
the best of the researcher’s knowledge, no empirical study investigating the pedagogical benefits 
of humor has been carried out before in the Moroccan context. As such, the present investigation 
seeks to explore the perceptions’ of Moroccan EFL learners’ towards teachers’ use of humor in 




As pointed out earlier, the use of humor in the classroom is beneficial for language learners. 
Researchers in the field language pedagogy have reported conflicting results, with a large body of 
research findings confirming the link between humor and students’ cognitive learning (Michael & 
Peggy, 1980). The studies that have not reported any positive relationship between humor and 
learning have revealed multiple methodological flaws as Ziv (1988) has concluded. In this way, 
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a number of researchers (Wanzer & Frymier, 1999; Ziv, 1988; Garner, 2006) have examined the 
methodologies used and have found that such methodologies had many flaws in that they “have 
been short in duration, none exceeding the limits of one lecture” (p.6). Additionally, Ziv (1988) 
Wanzer & Frymier (1999) have deduced, from their discussions about the methodologies of the 
previous research, that most of these studies have been conducted in artificial experimental 
settings. Similarly, Garner, (2006) has argued that a great deal of the previous research that has 
not supported the humor-learning relationship, suffers from a number of problems such as, 1) 
limited number of participants, 2) a weak methodology, 3) primarily limited to elementary schools 
or is 4) anecdotal in nature (p.178). 
According to Askildson (2012), second and foreign language researchers have approached 
the pedagogical benefits of humor in educational settings from two distinct perspectives (p.46). 
The first perspective addresses the direct effects of humor on students’ learning and information 
retention, hence, the label of “direct perspective”. In line with the direct perspective, Askildson 
(2012) has argued that approaching humor from this perspective implies that one looks at the direct 
effects of humor on saliency of input with resulting improvement in both information retention 
and gain. The second perspective is concerned with the indirect effects of using humor on 
classroom atmosphere. Although both perspectives have yielded important results, Askildson 
(2012) has claimed that the indirect perspective is “the perspective that has proven itself more 
fruitful in terms of measurable effect” (p.46). 
More importantly, a considerable amount of research conducted has identified a strong link 
between humor and students’ level of cognitive learning (Ziv, 1988; Torok et al. 2004; Garner, 
2006; Aboudan, 2009; Wanzer et al. 2010; Banas et al. 2011; Nadeem , 2012; Ziyaeemehr , 2011; 
Olajoke et al.2013; Sambranis et al. 2014). In this regard, Aboudan (2009) has showed that the 
use of humor in English language classroom is indeed an integral part of the classroom culture. In 
a study by Torok et al. (2004), it was found that the use of humor in the language classroom could 
humanize, illustrate, encourage, reduce anxiety, and keep people thinking, provided that it is used 
appropriately by the teachers (p.14). More importantly, Aboudan (2009) has revealed that humor 
is of immense importance in helping the students to learn novel difficult material. 
Garner (2006) has argued that the link between humor and learning is strong. The results 
of his study have showed that teacher’s humor helps the students to significantly recall and retain 
more information (p.179). Likewise, Rashidi et al. (2014) have assumed that using humor in the 
context of the classroom contributes heavily to the elimination of stress and anxiety which are 
usually experienced by EFL learners (p.1528). As far as the Nigeria context is concerned, Olajoke 
(2013) has showed that a vast majority of students surveyed have agreed that humor helped them 
to a greater extent in reducing classroom anxiety. On top of that, the bulk of the students have 
agreed that humor could help them to retain lectures, encourage class attendance, and aid them in 
understanding lectures better (p.70). Equipped with this knowledge, the majority of the 
respondents have proposed that teacher’s humorous discourse is usually relevant to the topic of 
the lesson (p.70). However, although this study reinforces the view that humor is essential for 
creating a positive classroom atmosphere and helping the students to retain more information, the 
number of the respondents in this study, did not exceed fifty participants. 
Within the same context, Nadeem (2012) has surveyed the opinions of 100 Pakistani 
university students with regard to the use of humor as a fruitful teaching tool. The majority of the 
students have regarded humor as an effective teaching tool (p.93). Moreover, Ziyaeemehr (2011) 
has claimed that humor, psychologically speaking, “motivates, relaxes, and cheers up the learners” 
(p.117). He goes on to say that classroom humor “fosters understanding and learning, and 
enhances retention” (p.116). In a similar vein, Garner (2006) has confirmed this idea by 
establishing a strong relationship between humor and information retention in that the students 
who listen to lectures containing humorous items are more to remember significantly more 
information than the students who listen to the same lecture without humorous insertions (p.15). 
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This means that the use of humor in the classroom can serve both as an important teaching tool 
and as a memory aid. Simply put, humor can enhance the learning process in two ways: directly, 
through emotional appeal and stimulation of one’s own cognitive processes responsible for the 
retention of memory, or indirectly through the creation of a more positive classroom atmosphere 
conductive to the learning. 
In a recent study by Abraham et al. (2014), it was revealed that the vast majority of the 
students surveyed suggested that humor is highly appreciated on condition that it is incorporated 
appropriately in the classroom culture with 91% of the participants saying that teacher’s humor 
has helped them to remember the subject matter being taught (p.2). Taking what has been said into 
account, it seems that the importance of using humor in the classroom lies in the fact that it helps, 
more or less, in retaining information. In this way, Sambrani et al. (2014) view that humor can act 
as a strong retrieval cue (p.52). This is based on the premise that humorous messages are 
remembered better, thereby becoming an efficient cue (p.52). They continue to say that humor 
“activates deeper processing which leads to a stronger association between the humorous content 
and the material that has to be remembered” (p.52). 
Similarly, Omede et al. (2013) have investigated the opinions of 120 English language 
teachers regarding the pedagogical benefits of using humor in the classroom. The study has 
revealed that humor is not an end in itself, but a means to an end. The results have indicated that 
humor has the tendency to foster greater understanding on the part of the students and helps in 
building good teacher-student relationship (p.787). However, the participants in this study have 
showed some preference for humorous messages that were related to course materials. 
Summarizing the previous research, Velez & Cano (2008) have argued that teacher immediacy 
has the goal of reducing the psychological and intellectual distance between teachers and the 
students (p.81). In same way, Gorham & Christophel (1990) have obtained similar results. They 
have found that highly motivated students had close relationships with their teachers (p.55). They 
have suggested that before using humor in the classroom, teachers need to be aware of the 
physiological and psychological reasons behind incorporating it in the classroom. On this point, 
Gorham & Christophel (op.cit)) have postulated that humor could reduce tension, facilitate self- 
disclosure, relieve embarrassment, save one’s own face, and eliminate boredom (p.54). With all 
this  in  mind, they  (op.cit) claimed  that  humor  had  the effect  of enhancing  student-teacher 
relationship, which, in turn, is responsible for enhanced learning (p.60). Describing the advantages 
of humor in the educational setting, Martin (2007) summarizes all the aforementioned pedagogical 
benefits in one paragraph. He argues: 
 
In general, it has been suggested that humor in the classroom helps to reduce tension 
, stress, anxiety, and boredom; enhances student-teacher relationships; makes the 
classroom less threatening for students; makes learning enjoyable, creating positive 
attitudes toward learning; stimulates interest in and attention to educational 
messages; increases comprehension, cognitive retention, and performance (p.350). 
 
In sum, humor, to judge by the research findings discussed above, is of paramount 
importance for language learners. Psychologically, it can reduce students’ anxiety and help themto 
improve their performance. Cognitively, humor helps learners to retain information. If used 
appropriately, humor can create a relaxed classroom atmosphere, increase students’ and teachers’ 
effectiveness, and lower the psychological and intellectual distance between them. The following 
section will draw upon the methodology used for gathering data. 
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The primary aim of the present study was to explore the perceptions of Moroccan EFL learners 
towards teachers’ use of humor in the EFL classroom. It is true that selecting an appropriate 
methodology will ensure, to a large extent, the validity and reliability of the information 
captured. Accordingly, it is the purpose of this section to throw more light on the methodology 




This study sought to test the widely reported conclusion that teacher’s humor is positively 
correlated with students’ positive learning outcomes, a relaxed classroom atmosphere and a 
good student-teacher relationship. As such, the following hypotheses which have been advanced 
in the previous empirical research (Ziv, 1988; Wanzer & Frymier, 1999; Garner, 2006; 
Aboudan, 2009 among many others) are to be tested: 
 
Hypothesis 1: There will be a positive correlation between teachers’ humor and students’ learning 
 
Hypothesis 2: There will be a correlation between the use of humor and the creation of a more 
positive classroom atmosphere. 
 





✓ This study seeks to find tentative answers to the following questions: 
 
✓ How often do teachers use humor in the classroom? 
 
✓ Do students feel positive about the use of humor in the classroom? 
 
✓ Does  teacher’s  humor  help  in  improving  the  students’  ability  to  learn  and  retain 
information? 
 
✓ Does the incorporation of humor in the classroom have any effect on the creation of a 
more positive classroom atmosphere? 
 




Participants in this study consisted of 110 students enrolled in the Department of English at Sidi 
Mohammed Ben Abdellah University, Dhal El-Mahraz, Fez. The sample was made up of 56 male 
and 44 female students. The Non-randomly based sampling was selected mainly because the 
participants were easy to recruit, particularly that the questionnaire was not translated into Arabic 
to be administered to other students in other departments, given the time limitations. Most of the 
participants (63%) in this study reported that their “English level” was “good”, 11% “excellent”, 
24% Average and finally only 2 % described their English level as “poor”. The background 
information of the participants is illustrated in the chart below: 
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Gender Age English level 
         
Male Female Less than 20 20-25 25-30 Excellent Good Average Poor 
         
56% 44 % 25% 66% 9% 11% 63% 24% 2% 
         
 
Data Collection Instruments 
 
In order to test the hypotheses which postulate that teacher’s humor can lead to positive 
student’s learning outcomes; a relaxed classroom atmosphere, and a good student-teacher 
relationship, anonymous questionnaires were used to gather data. The questionnaire was 
composed of 13 questions. It included two types of questions: numerical and close-ended 
questions. The numerical questions aimed at gathering information regarding the background of 
the participants involved in the study. These important questions are included under gender, age, 
and the level of education in English. The second type of questions asked was the close-ended 
questions. All the questions asked required the participants  to  check  agreement  or 
disagreement  or select  a number of alternatives. This questionnaire is an example of a highly 
explicit, or structured, questionnaire. As such, the participants were asked to respond to a series 
of statements (Likert Scale), indicating whether they “strongly agree”, “agree”, “strongly 
disagree”, or “disagree”. In addition to this, the questionnaire included a number of “Yes, No” 
questions, which asked students to respond to the stimulus inserted by either saying “Yes” or 
“No”. Another technique employed was the multiple choice questions. These questions required 
the students to select one answer out of multiple choices: “serious”,  “confident”,  “silent”,  
“talkative”,  “and  funny”,  or “often”,  “sometimes”, “rarely” and so on. To compensate for the 
obvious shortcomings of the quantitative data elicited via questionnaires, semi-structured 
interviews were employed. 
 
Data Collection Procedures 
 
As pointed out earlier, questionnaires and semi-structured interviews were used to collect data. 
One hundred questionnaires were distributed to students in the Department of English, ranging 
from undergraduate to Master Students. After a short explanation of the aim of the study, students 
were requested to complete the questionnaires. The participants were told that the researcher 
was investigating the perceptions of students towards teachers’ use of humor in teaching and 
learning processes. For the semi-structured interviews, ten EFL learners were recruited to 
participate in the study. To make students feel at ease, the researcher resorted to Moroccan 
Arabic, instead of English, and had to record the data, with the intention of transcribing them 
later on. Both the quantitative and qualitative data were collected over one week. The results 




The purpose of this section is to offer and analyze the data obtained. Therefore, the quantitative 
data gathered by the questionnaires will be backed up by the corpus of the qualitative data 
gathered by means of semi-structured interviews. With this in mind, it is worth noting that the 
statistical package for social sciences (SPSS for short) was used to convert data to graphs. A 
quick look at the results obtained shows that the three hypotheses put forward have been 
confirmed. The frequency with which humor occurs in the EFL classroom depends on many 
variables. However, the findings have suggested that humor is an integral part of the classroom. 
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Always Often Sometimes Rarely 
3% 9% 69% 19% 
Table 1: The frequency of teacher’s humor in the EFL classroom 
A close analysis of the graph above shows that a majority of the students have 
experienced teacher’s humor in the classroom. Regardless of students’ age, gender, and 
linguistic proficiency, 69% of the participants have reported that their teachers “sometimes” 
resort to humor. With this information in mind, a number of participants (19%) have said their 
teachers “rarely” resort to using humor, whereas 9% have reported that their teachers “often” 
use humor compared with few (3%) students saying that their teachers “always” use humor 
when in the classroom. 
The main argument leveled for the use of humor from time to time is that “so much” humor 
is expected to create chaos in the classroom. In this respect, interviewee 1 has stated: “humor must 
be resorted to from time to time in the classroom; however, teachers should not exaggerate its use 
as it may be a curse”. He added: “too much of something is a bad thing and humor is no exception. 
It should be used from time to time as too much of it might lead to chaos”. Within the same vein, 
interviewee 2 said that: “using much humor can be damaging”. Likewise, interviewee 5 h a s 
confirmed this view by claiming that “In my opinion, the use of humor can have a positive impact 
on the student learning, but I think that if it is overused it becomes unproductive on the part of the 
learners and that the teacher will no longer be serving learning purposes. It should be used 
responsibly”. 
Although teachers’ humor occurs frequently in the classroom, the results seem to point to 
the conclusion that the students perceive the use of teachers’ humor differently with a large number 
asserting their recommendation for humor incorporation in the classroom. The results have 
showed that the bulk of the participants (83%) recommend the use of humor in the language 
classroom. Still, a proportion of the participants (17%) have expressed their disagreement with the 
idea of incorporating humor in the EFL classroom. Indeed, the present investigation has revealed 
that the students base their opinions on a variety of premises. For example, interviewee 7 has 
emphasized that: 
 
Humor, if it is well-planned and well thought out, is a source of enjoyment for the teacher 
and the students. It creates a positive environment. Humorous situations allow students to 
express themselves without fear of criticism. It reduces stress and anxiety of students which 
make them more encouraged to take part in classroom interactions. 
 
As far as the participants who have expressed their support for the use of humor are 
concerned, interviewee 7 has said “I think that humor is very important and can create an 
atmosphere that is conductive to learning but it can be misused by some students who may violate 
the classroom norms”. Although this student assumes that humor is of immense importance to the 
teaching and learning processes, his response has stressed what has been discussed earlier. In other 
words, humor helps students only when it is used in a reasonable way. Supporting the positive 
impact of humor on students’ learning, interviewee 2 declared: 
 
You have to use humor in the classroom because students get bored as they are human 
being after all. Humor is necessary to unify the classroom. Sometimes, it can also diffuse 
tension and can establish a more relaxed atmosphere in the classroom; thereby they would 
feel more comfortable making mistakes. It can also facilitate the understanding of courses 
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Stated differently, the use of humor is indispensable for reducing students’ boredom and 
holding students’ attention. Moreover, it, as has been repeatedly argued by most of the participants, 
creates a positive classroom atmosphere and facilitates understanding of the course materials. 
More importantly, humor can make students more comfortable and  more willing to accept 
teacher’s corrective feedback. Nevertheless, interviewee 9 has expressed her concern over the use 
of humor. She said “Some teachers may lose control of the class as a result of using humor. 
Sometimes, the teacher makes a joke and the students start laughing with non- stop”. According 
to this view, avoiding humor can be traced back to the side effects that it would have on classroom 
management; that is, teachers may find some difficulties in managing the classroom effectively if 
they use humor. Furthermore, interviewee 4 has reported that he had experienced different types 
of teacher’s humor. He explained: 
 
Some teachers sort out a student and start making fun of him based on some mistake that 
he/she made in grammar, or pronunciation. For example, one day my teacher asked me 
how old I was by then and I said “twenty tree” (instead of three). The teacher responded 
by saying “are you a forest? And I, together with the students, broke into laughter. 
Sometimes, the teacher asks you personal questions like when he asks the students whether 
or not they have girlfriends or boyfriends. These types of jokes should not be used in the 




Teachers use Jokes, funny stories, and sexual humor. I still remember, a teacher, once 
asked us about what was the time. A female student answered by saying: “it is quarter to 
sex” (instead of six: mistakes in pronunciation). Looking at his watch, the teacher said: “it 
is too early to have sex”. Another student wanted to ask for an additional examination 
sheet. She said “could you please give me shit?” (Instead of sheet). The teacher responded 
by saying “I will go and bring you some”. Sometimes, the teacher gives us examples for 
making us laugh with the aim of teaching us about the differences in pronunciation. For 
example, he would write on the blackboard two words, that are pronounced, more or less, 
the same but their meaning is very 
 
Taking all these qualitative and qualitativedata, it seems that although the participants’ attitudes 
towards humor have been, generally speaking, favorable, only a slight proportion of the students 
have disagreed with integrating humor with teaching. However, if we examine the arguments that 
have been leveled against teacher’ humor, I think that it may be the case that such arguments are 
crucial for teachers to keep in mind whenever they decide to use it in the classroom. In fact, 
teachers use different quantities of humor as it has been revealed earlier. Additionally, some 
students may prefer to see a moderate amount of humor, whereas other students would like their 
teachers to use much of it. The graph below is meant to examine the amount of humor that should 
be used in the classroom as perceived by the students. 
 
None Very little A little Much 
4 % 74% 20% 2% 
Table 2: The amount of humor that should be used in the EFL classroom 
 
Clearly, a majority of the students (74%) have reported that the teachers ought to use “very 
little” humor. In addition to this, 20% of the students have proposed to see “very little” humor in 
the classroom, whereas “none” has been chosen by 4 students (4%). This is in sharp contrast with 
Corresponding author: 
Azz Eddine Diouani 
E-mail: di.azzeddine@gmail.com 
© 2020 Universitas Islam Malang 
33 




what was revealed earlier. When asked about their opinions regarding their recommendations to 
the use of humor, a majority of the participants have agreed.  
 
However, these results seem to suggest that the students would like their teacher to use “very 
little” humor in the classroom. Interviewee 6 has said: 
 
I think if humor is used so much, the lesson may lose its significance. Learners themselves 
may lose interest in the course since they would start believing that that course is just a 
course of humor and jokes. Additionally, teachers may lose control of the class if they 
always keep using humor. Then, it is better to keep a balance in the use of humor: not to 
be used so much and not to be abandoned at all. 
 
Despite the fact that only very little humor should be used according to the results obtained, 
there are some teachers that may not use humor in their instruction. Based on this, there are 
perhaps some factors that might determine teachers’ avoidance of humor. 
 
Using humor in the 




Using humor pushes 
students to skip classes 
Using humor could 
interfere with students’ 
learning 
Yes No Yes No Yes No Yes No 
14 86% 20 80% 15 85% 26 74% 
Table 3: Possible reasons for humor avoidance 
The results have revealed that the factors above were not responsible for humor avoidance 
in the classroom. Quantitatively, 85% of the participants have reported that the use of humor in 
the classroom “is not a waste of learning time”; rather humor has helped them learn many things 
about the target language. When they were asked about whether or not humor pushed the students 
to skip classes, a majority (85 %) objected to this idea. The participants who thought humor has 
reduced anxiety presented a plethora of arguments for supporting this relationship. For example, 
participant 9 has suggested that: “humor is an icebreaker that can be used in the classroom to 
overcome anxiety”. 
The feelings that students have in the classroom is one of the main determining factors in 
enhancing or slowing down the process of language learning. In this vein, being comfortable is 
said to have a positive impact on the students’ self-esteem in the classroom, whereas 
uncomfortable feelings have damaging effects on the students’ ego. 
 
 
Serious Confident Patient Funny Talkative Silent Worried 
66% 9% 5% 4% 6% 9% 1% 
Table 4: Students’ feelings in the EFL classroom 
From the graph above, it is noticeable that the vast majority of the students (66%) feel they 
have to be “serious” when they are in the context of the classroom. Being “confident” was ranked 
second respectively (9%). In the same context, a small proportion (6%) reported that they are 
“talkative” in the EFL classroom. Effective teachers are recognized by a number of personal and 
professional qualities. They work hard in order to meet students’ needs and maintain a good 
student-teacher relationship. The graph below shows the rankings of effective teachers from the 
most effective to the least effective characteristics that the participants desire in their teachers.        
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        Table 5: Characteristics of effective teachers 
A close analysis of the graph above has revealed that the students believe that effective teachers 
“should be knowledgeable”. Hence, it was ranked first. The second ranked feature which the students 
attributed to good teachers was “respect”. In other words, effective teachers have to be respectful. The 
third ranked characteristic is “confidence”, meaning that teachers should be confident. Being 
“disciplined” is ranked fourth. Contrary to what was expected, having “a good sense of humor” was 
ranked fifth. Furthermore, when asked about whether the teacher’s humor can be beneficial for 
students’ learning, the participants seem to be aware of the pedagogical benefits of integrating humor 
in the classroom. Humor can motivate students, help them to understand classroom materials, 
maximize the learning speed, encourage the students to attend classes, aid in understanding lectures, 
get and hold students’ attention, and increase interest in the course. The chart below demonstrates that 

































The statements First ranked Second ranked Third ranked Fourth ranked Fifth ranked 
Teachers should  be 
knowledgeable 
62% 12% 10% 5% 8% 
Teachers should be 
respectful 
15% 38% 25% 16% 6% 
Teachers should have a 
good sense of humor 
2% 15% 23% 20% 39% 
Teachers should be 
confident 
11% 22% 25% 31% 9% 
Teachers should be 
disciplined 
10% 15% 15% 25% 39% 
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This exploration has showed that a majority of the students stated that “humor motivates 
them to learn English”. In this way, 33% of the respondents proposed that they “strongly agree”, 
and 54 % “agree” that “humor is one of the main motivating factors in learning English”. When 
they were asked about whether humor could help understanding difficult materials, it was found 
that 44% of the students “agreed” and 26% “strongly agreed” with this statement. To reinforce this 
idea, interviewee 5 stated: 
 
Humor motivates students to participate especially those who are inhibited. It also 
encourages risk-taking. When the teacher uses humor in the classroom, students start to 




This amounts to saying that the use of humor is strongly related to motivation. So, these 
data have demonstrated that humor could be of immense help especially for the students who are 
not taking part in the discussions taking place in the classroom. Another idea echoed in this 
passage is that teachers’ humor may even encourage students to take-risks so that they produce 
more utterances and more forms, using the target language, which is essential for language learning 
to happen. This is the same idea expressed by interviewee 4 when she said: “humor enhances 
students’ motivation and therefore increases their output”. 
This investigation into students’ perceptions towards humor has revealed that a majority 
have stated that teachers’ humor could help them understand lectures. This is manifested in one of 
the interviewee’s statement that: “If a subject is difficult to explain or if it is full of complex 
information, the teacher may use humor to activate students, to stimulate their interests and get 
their attention to follow the course”. As it is shown in the graph above, a large majority of the 
participants have agreed that “humor motivates students to attend classes”. With regard to the 
humor-attendance relationship, 35% of the participants “agreed” that “humor is a good reason to 
attract students to attend the classes”. With this in mind, the results have showed that 46% of the 
respondents “strongly agree” with this statement. Having said this, a number of the participants 
have shared this view. For example, interviewee 3 has said that: “humor can be useful in engaging 
students and getting their attention”. Using humor in the classroom not only contributes to 
students’ learning, but it also, in the first place, creates a relaxed classroom atmosphere. In this 
sense, it is important that the teachers lower students’ affective filter so that students feel at ease to 
learn the target language. The graph below shows that this assumption has been supported. 
 
Yes No I don’t know 
81% 8% 11% 
 
Table 6: Humor-classroom atmosphere relationship 
A large majority of the participants (81%) agreed that “the use of humor creates a happy 
classroom atmosphere”. In addition, 11% said they “don’t know”. Only 8% of the students disagreed 
with the view that humor could create a positive classroom atmosphere. These differences in 
opinions are due to many reasons. In this way, interviewee 9 said: “Humor can establish a more 
relaxed atmosphere in the classroom where students would feel more comfortable making mistakes”. 
This participant seems to establish a link between humor, classroom atmosphere and making 
mistakes. In other words, teacher’s humor can create a happy classroom atmosphere and can also 
enable students feel at ease making mistakes as this enhances their output. Doubtless, establishing a 
relaxed classroom atmosphere is not an end in itself but a means to an end:  promoting  students’ 
learning.  As  such,  research  on  humor suggests  that  humor could encourage language learners 
to speak, relieve boredom, and, thus, make them feel at ease. The assumption that teacher’s humor 
creates a happy classroom atmosphere is a well-established fact. 
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 agree   disagree  
Humor could relieve boredom 38% 45% 14% ---- 3% 
Humor makes students feel at ease 28% 52% 12% ---- 8% 
Humor could encourage shy students 35% 48% 11% 1% 5% 
to participate in classroom discussions      
humor creates a positive classroom 
atmosphere 
38% 50% 6% 3% 3% 
Table 7: Humor and the classroom atmosphere 
 
The findings hare revealed that a majority of the students (83%) have agreed that “humor could 
relieve boredom”. Hence, this would help, more or less, in the creation of a happy classroom 
environment. When asked about whether or not humor helped the students feel at ease in the 
classroom, a large majority (80%) agreed. As it is shown in the table above, when the students 
were asked about whether or not the use of humor encouraged shy students to participate in 
classroom discussions, the results obtained seem to suggest that a majority of the participants (83%) 
agreed with this idea (48 % agree, 35% strongly agree). Similarly, the results have revealed that 
most of the participants (88%) believed that teacher’s humor was one of the main factors 
responsible for establishing a positive classroom atmosphere. 
In this regard, interviewee 6 has reported that: “humor can relieve stress so that can let you focus 
on what the teacher says”. According to this participant, using humor helps the students to reduce 
the stressful classroom atmosphere, but he links that with more concentration. In addition to these 
positive effects of humor on the creation of a good classroom atmosphere, humor can also reduce the 
intellectual and psychological distance between teachers and their students.  
Table 7: Humor and the student-teacher relationship 
The present investigation has revealed that a great majority of the participants (91%) tend to 
feel more “comfortable with the teachers who use humor in the classroom”. With all this in view, a 
The statements I strongly agree I agree Neutral I strongly disagree I agree 
Students feel more comfortable 











Humor reduces the distance 
between teachers and students 
40% 45% 10% 2% 3% 












Humor can create a friendly 
student-teacher relationship 
43% 48% 5% 2% 3% 
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large number of the participants (85%) agreed that humor could in fact “reduce the distance between 
the teachers and the students”. When asked about their opinions regarding the effects that  
 
humor could have on teachers’ authoritarian position, data have suggested that a majority of the 
participants (81%) claimed that “humor humanizes teacher’s image”. In other words, using humor 
reduces the authoritarian position of teachers. In addition to this, 91 % of the students reported that 
teacher’s “humor could help to create a friendly student-teacher relationship”. 
This investigation has revealed that a large majority of the participants (90%) tend to feel 
more comfortable with the teachers who use humor in the classroom. As far as the participants who 
expressed their support towards this statement are concerned, interviewee 3 has said that: “humor 
also makes the students have positive rather than negative attitudes towards the teachers. 
We used, and still, learn better with teachers use humor”. Based on these lines of thought, it 
is evident that humor is a possible factor for developing a positive attitude towards teachers. To 
further reinforce this relationship between humor and student-teacher rapport, interviewee 7 has said: 
“the way the teacher treats his students is important. If the teacher has a good sense of humor, the 
students would love them. This will make them love the course they are teaching”. Similarly, 
interviewee 4 has argued that: “when the teacher uses humor in the classroom, the students start 
believing that they can make use of whatever language they have to interact with the teacher”. 
 
Discussion and Conclusion 
 
The present study has sought to explore the perceptions’ of Moroccan EFL learners’ towards 
teachers’ use of humor in the EFL classroom. On the whole, the results have indicated that the 
hypotheses which have been advanced earlier have been confirmed. To recapitulate, a large majority 
of the students who participated in this study have reported that humor had the potential to increase 
students’ learning, create an anxiety-free classroom atmosphere and was more likely to reduce the 
intellectual and psychological distance between students and teachers, resulting in the enhancement 
of teacher-student relationship. Based on these participants’ responses gathered by means of 
questionnaires and semi-structured interviews, it is evident that a vast majority of the participants 
have expressed their favorable attitudes towards the incorporation of humor in the EFL classroom, 
though some participants have differed as to the amount of humor they would like to see in their 
classrooms. Despite of this, it seems that the research questions that have been raised before are 
satisfactorily answered. 
On top of that, the present investigation has revealed that although students perceptions are 
for the use of teacher’s humor, they seem to warm against students’ humor, albeit the researcher 
limited the scope of the study to teacher’s humor per se. One possible explanation why these 
participants warm against students’ humor is that some of the learners may take advantages of 
teacher’ humor to disrespect the teacher, challenge their roles, and create chaos in the classroom. 
This is in fact one of the strongest reasons why this category of participants would like to see “very 
little” humor integrated to teaching and learning processes. 
Moreover, the findings have shown that a moderate use of humor is preferable on the grounds 
that “much” of it is more likely to create problems for the teachers in terms of classroom management 
in the sense that EFL teachers may lose control of students’ behavior in particular. In this sense, a 
reasonable amount of humor is a blessing, whereas the “much approach” is a curse. Given the 
legitimate reasons, one can say, with a sort of assertiveness, that a moderate amount of teacher’s 
humor would best fit the context of the classroom. In line with these findings, Aboudan (2009); 
Wanzer (2011) have confirmed that humor has to be used responsibly and it is better that the 
humorous insertions are relevant to the subject matter being discussed. 
Additionally, it is evident, based on both qualitative and quantitative data, that “much” humor 
should not be used because, in addition to the reasons discussed earlier, it may distract students and 
diffuse their attention, in the first place, and is more likely to push students into thinking that teacher’s 
humor is more important than their learning. Having said so, one can understand why students feel 
they have to be “serious” when in the classroom, not funny. Conceptualizing education as ‘something 
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serious’ has contributed enormously to the slowing down of researching and using humor in the EFL 
classroom. Regardless of students’ perceptions towards humor in teaching and learning, Brayant, 
Comisky, and Zillan (1979, in Torok et al. 2004), Bell & Pomerantz (2016) have revealed that 
teachers and administrators had, historically speaking, a negative attitude towards the use of humor. 
The reason for this, to borrow the words of Bell & Pomerantz (op.cit), is that education “is a no 
laughing matter”. 
Following these lines of reasoning, Brayant et al (op.cit) have argued that this negative 
attitude is mainly derived from the traditional view that humor is “virtually useless and a major 
source of distraction that reduced classroom morale and efficiency”. In the same vein, Celik (2004) 
has claimed that people have always thought that humor is “non-productive, chaos-creating, and 
time-wasting”. In line with these findings, a good deal of participants in this study has expressed 
similar views. Although the students wanted their teachers to use humor in the classroom, they think 
that for teachers to be effective they don’t have to have a good sense of humor. These students tend 
to prefer “knowledgeable teachers” over those who are humor-oriented. Nevertheless, when asked 
about listing some of the characteristics of effective teachers, everything went upside-down. In other 
words, having a good sense of humor is not a defining characteristic of good teachers. Having said 
so, the question that arises here is: why would the students like to see humor integrated in the 
classroom if it is not a feature of effective teachers? Part of the answer behind ranking humor very 
low among the characteristics of an effective teacher is that students value the acquisition of facts 
and information at the expense of the “the how”. In this regard, Moroccan EFL learners of English 
are not isolated islands but they are part of a deeply rooted culture which stresses that learners should 
cross their arms, be quiet and listen attentively to their dominant teachers. 
Judging by the overall data elicited, it seems that the EFL learners, whose perceptions have 
been explored, are quite aware of the pedagogical benefits of humor in the classroom. Nevertheless, 
the data have revealed that the participants’ who don’t recommend it in teaching have voiced 
important arguments against the former. These arguments, however, are closely related to the types 
of teacher’s humor (appropriate and inappropriate) used in the EFL classroom. In this vein, a good 
deal of examples of teachers’ humor that appeared in the students’ responses has been found 
inappropriate for classroom use. In line with these findings, Wanzer et al. (2006); Askildson (2012) 
have reported that attacking students’ ego and making fun of their language mistakes , as it is 
evidenced in the present investigation, is counterproductive in the sense that learners’ anxiety will 
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